Winslow Township School District

World History

Unit 3: Age of Revolutions: Political and Industrial Revolutions,
Imperialism, Reform and Global Impact (1750-1914)

Overview: The goal of this unit will be to have students understand how monarchs centralized power, how the Enlightenment
challenged traditional order the Europe, and how the French Revolution reshaped the social and political institutions in Europe.

Overview Performance Unit Focus Essential Questions
Expectations
Unit 3 6.2.12.CivicsPl.3.a .

Age of Revolutions

6.2.12.CivicsPD.3.a
6.2.12.CivicsDP.3.a
6.2.12.CivicsDP.3.b
6.2.12.HistoryCC.3.a
6.2.12.GeoGl.3.a
6.2.12.EconGl.3.a
6.2.12.EconGl.3.b
6.2.12.EconGl.3.c
6.2.12.EconET.3.a
6.2.12.EconET.3.b
6.2.12.HistoryCC.3.b

6.2.12.HistoryUP.3.a
6.2.12.HistoryCC.3.c
WIDA 1,5

e Analyze a map of Europe circa 1550-1800
Evaluate the differences between Absolute and
Limited Monarchy

e Explain why the Spanish empire declined in the
late 1500s

e Explain the causes and effects of the English
Civil War

o Make predictions about the factors that cause
revolution among countries

e Assess individual differences between
enlightened philosophers and how that thinking
shaped Europe in the 1700s

o Evaluate the causes and effects of the French
Revolution

e Explain the differences between the three social
classes in France

e Describe life during the Reign of Terror

e Explain how Napoleon rose to power

o Justify the French Revolution

Unit 3:
Enduring
Understandings

Power has limits.

Absolute power corrupts and creates backlash and revolution.

Governments creates limit on power.
Enlightened thinking inspired changes around the world.
Fear is a strong motivation for change.

Why did the Spanish economy decline in the 1600s?
How did struggles between monarchs and
Parliament affect the development of Britain?

How did Louis XVI strengthen royal power?

What were the lasting effects of the Glorious
Revolution?

Why is a balance of power important to European
nations?

How did enlightened ideas affect society and the
economy?

How do conditions of society reflect that of its
government?

How did the new constitution reflect the ideas of the
enlightenment?

What beliefs and attitudes inspired the leaders of the
French Revolution?
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Curriculum Unit 3

Performance Expectations

Pacing

Days

Unit Days

Unit 3: Age of
Revolutions

6.2.12.CivicsPl.3.a

Analyze the relationship between industrialization and the rise of
democratic and social reforms, including the expansion of
parliamentary government.

6.2.12.CivicsPD.3.a

Cite evidence describing how and why various ideals became driving
forces for reforms and revolutions in Latin America and across the
world (e.g., liberty, popular sovereignty, natural rights, democracy,
nationalism).

6.2.12.CivicsDP.3.a

Use a variety of resources from multiple perspectives to analyze the
responses of various governments to pressure from the people for self-
government, reform, and revolution.

6.2.12.CivicsDP.3.b

Use data and evidence to compare and contrast the struggles for
women’s suffrage and workers’ rights in Europe and North America
and evaluate the degree to which each movement achieved its goals.

6.2.12.HistoryCC.3.a

Debate if the role of geography or enlightened ideals had the greater
influence on the independence movements in Latin America.

6.2.12.GeoGl.3.a

Use geographic tools and resources to investigate the changes in
political boundaries between 1815 and 1914 and make evidence-based
inferences regarding the impact of imperialism.

36
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6.2.12.EconGl.3.a

Analyze the interrelationships between the "agricultural revolution,"”
population growth, industrialization, specialization of labor, and
patterns of landholding in 19th century Britain.

6.2.12.EconGl.3.b

Construct a claim based on evidence regarding the interrelationships
between the Industrial Revolution, nationalism, competition for global
markets, imperialism, and natural resources in different regions of the
world.

6.2.12.EconGl.3.c

Compare the impact of imperialism on economic development in
Africa, Asia, and Latin America regarding barriers or opportunities for
future development and political independence.

6.2.12.EconET.3.a

Determine how, and the extent to which, scientific and technological
changes, transportation, and new forms of energy brought about social,
economic, and cultural changes in the world.

6.2.12.EconET.3.b

Compare the characteristics of capitalism, socialism, and communism
to determine why each system emerged and its success in leading to
economic growth and stability.

6.2.12.HistoryCC.3.b

Explain how industrialization and urbanization affected class structure,
family life, the daily lives of men, women, and children, and the
environment.
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6.2.12.HistoryUP.3.a | Analyze the extent to which racism was both a cause and consequence

of imperialism and evaluate the impact of imperialism from multiple
perspectives.

6.2.12.HistoryCC.3.c | Analyze the impact of the policies of different European colonizers on

indigenous societies and explain the responses of these societies to
imperialistic rule.

Assessment, Re-teach and Extension
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Unit 3 Grade 9

Core ldeas

Performance Expectations

Civic and political institutions address social and political
problems at the local, state, tribal, national, and/or
international level.

6.2.12.CivicsPl.3.a: Analyze the relationship between industrialization and the rise of
democratic and social reforms, including the expansion of parliamentary government.

Civic participation and deliberation are essential
characteristics of individuals who support democracy and
its principles.

6.2.12.CivicsPD.3.a: Cite evidence describing how and why various ideals became driving
forces for reforms and revolutions in Latin America and across the world (e.g., liberty, popular
sovereignty, natural rights, democracy, nationalism).

Democratic principles concerning universal human rights,
concepts of equality, and the commitment to human
freedom are commonly expressed in fundamental
documents, values, laws, and practices.

6.2.12.CivicsDP.3.a: Use a variety of resources from multiple perspectives to analyze the
responses of various governments to pressure from the people for self-government, reform,
and revolution.

Social and political systems throughout time have
promoted and denied civic virtues and democratic
principles.

6.2.12.CivicsDP.3.b: Use data and evidence to compare and contrast the struggles for
women’s suffrage and workers’ rights in Europe and North America and evaluate the degree to
which each movement achieved its goals.

Understanding the interrelated patterns of change by
examining multiple events allows for a clearer
understanding of the significance of individuals and
groups.

6.2.12.HistoryCC.3.a: Debate if the role of geography or enlightened ideals had the greater
influence on the independence movements in Latin America..

Global interconnections create complex spatial patterns at
multiple scales that continue to change over time.

6.2.12.GeoGl.3.a: Use geographic tools and resources to investigate the changes in political
boundaries between 1815 and 1914 and make evidence-based inferences regarding the impact
of imperialism.

Economic globalization affects economic growth, labor
markets, human rights guarantees, the environment,
resource allocation, income distribution, and culture.

6.2.12.EconGl.3.a: Analyze the interrelationships between the "agricultural revolution,"
population growth, industrialization, specialization of labor, and patterns of landholding in
19th century Britain.
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6.2.12.EconG1.3.b: Construct a claim based on evidence regarding the interrelationships
between the Industrial Revolution, nationalism, competition for global markets, imperialism,
and natural resources in different regions of the world.

6.2.12.EconGl.3.c: Compare the impact of imperialism on economic development in Africa,
Asia, and Latin America regarding barriers or opportunities for future development and
political independence.

Resources of an area affect what is produced and
opportunities for employment.

6.2.12.EconET.3.a: Determine how, and the extent to which, scientific and technological
changes, transportation, and new forms of energy brought about social, economic, and cultural
changes in the world.

Economic ways of thinking are influenced by economists,
economic theories, and economic laws (e.g., Smith,
Malthus, Ricardo, Marx, Schumpeter, Keynes, Friedman).

6.2.12.EconET.3.b: Compare the characteristics of capitalism, socialism, and communism to
determine why each system emerged and its success in leading to economic growth and
stability.

Understanding the interrelated patterns of change by
examining multiple events allows for a clearer
understanding of the significance of individuals and
groups.

6.2.12.HistoryCC.3.b: Explain how industrialization and urbanization affected class structure,
family life, the daily lives of men, women, and children, and the environment.

To better understand the historical perspective, one must
consider historical context.

6.2.12.HistoryUP.3.a: Analyze the extent to which racism was both a cause and consequence
of imperialism and evaluate the impact of imperialism from multiple perspectives.

Historical events and developments were shaped by the
unique circumstances of time and place as well as broader
historical contexts.

6.2.12.HistoryCC.3.c: Analyze the impact of the policies of different European colonizers on
indigenous societies and explain the responses of these societies to imperialistic rule.
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Unit 3 Grade 9
Assessment Plan
e Chapter worksheets Alternative Assessments:
e Graphic Organizer o Debate
e Oral Report
e Chapter notes .
v e Role Playing
e Political Cartoons e Think Pair Share
e Section quizzes e Projects
« Unit test e Portfolio
e Projects e Presentations
« Open-ended Questions o Prezi
o Gallery Walks
Resources Activities
e Houghton Mifflin Harcourt World History 2018 The Trial of King Louis XIV
e NJ Commission on Holocaust Education Students will participate in a Mock Trial of King Louis XIV. Students will have to

NJ Amistad Commission Interactive Curriculum understand the various roles and perspectives of the social classes and the politicians of
the French Revolution in order to complete this task.

¢ Diversity, Equity & Inclusion Educational Resources http://www.historyguide.org/intellect/louis_trial.html
https://www.nj.gov/education/standards/dei/ The Framers Library
This lesson is designed to introduce students about the role that enlightenment played in
shaping the US Constitution. It can be used as a one-day lesson. It has been carefully
designed to highlight the three spheres of civic education as detailed by the National
Constitution Center; that is, the lesson includes civic knowledge, active citizenship, and
democratic deliberation.
The Founders' Library refers to the prior knowledge the Founding Fathers brought to the
Philadelphia Convention of 1787. Students will examine these ideas and use them to
analyze the Constitution and Bill of Rights. At the same time, students will be
considering ideas and information that relate to their own lives.
Students will finish the lesson by considering the idea of prior knowledge. Each student
will be asked to think of books, music, movies, or television shows that impact ideas
about the United States. The combination of personal experience and the critical
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examination of the Constitution will allow the students to have a deeper understanding of
the creative imagination that was necessary to write and debate the Constitution of the
United States

Revolution Journals

This task is in connection with English classes. Students are taught what different
perspectives are and in their history class they will work collaboratively to create a
journal/diary about what life was like for a person in the: First, Second or Third Estate.
Success or Failure? Enlightenment Debate

This debate challenges student teams to debate as many reasons as possible why a
person, place or thing is the most important success of failure of the Enlightenment.
Other Learning Plans

Use K-W-L charts to assess students prior understand of content.

Use thought provoking warm-up questions to engage students.

Include multiple reading assessments to accommodate students with different reading
abilities.

Student reports on achievements of different people during the Enlightenment and
Revolutions time periods

Group based projects and reviews.

Clips from the history channel, "The French Revolution”

French Revolution timeline activity.

Section Review/Guided Reading based on student reading ability.

Amistad:

African Americans during Colonial Times
http://www.njamistadcurriculum.net/history/unit/establishment-new-
nation/lesson_plan/4229/300

Belgian Congo/Genocide
https://www.nj.gov/education/holocaust/curriculumn/materials/docs/holocaust_and_geno
cide_file2.pdf
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Instructional Best Practices and Exemplars

1. Identifying similarities and differences 6. Cooperative learning

2. Summarizing and note taking 7. Setting objectives and providing feedback
3. Reinforcing effort and providing recognition 8. Generating and testing hypotheses

4. Homework and practice 9. Cues, questions, and advance organizers
5. Nonlinguistic representations 10. Manage response rates

9.1 Personal Financial Literacy - Income And Careers & 9.2 Career Awareness, Exploration, And Preparation - Career Awareness & 9.4 Life Literacies and Key
Skills

9.1.12.FP.6: Evaluate the relationship of familial patterns, cultural traditions, and historical influences on financial practice.

9.2.12.CAP.13: Analyze how the economic, social, and political conditions of a time period can affect the labor market.

9.4.12.Cl.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas

9.4.12.CT.2: Explain the potential benefits of collaborating to enhance critical thinking and problem solving

9.4.12.IML.2: Evaluate digital sources for timeliness, accuracy, perspective, credibility of the source, and relevance of information, in media, data, or other resources
9.4.12.IML.8: Evaluate media sources for point of view, bias, and motivations

9.4.12.IML.9: Analyze the decisions creators make to reveal explicit and implicit messages within information and media

9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze and propose a resolution to a real-world problem

The implementation of the 21st Century skills and standards for students of the Winslow Township District is infused in an interdisciplinary format in a variety
of curriculum areas that include, English language Arts, Mathematics, School Guidance, Social Studies, Technology, Visual and Performing Arts, Science,
Physical Education and Health, and World Language.

Additional opportunities to address 9.1, 9.2 & 9.4:

Philadelphia Mint

https://www.usmint.gov/learn/kids/resources/educational-standards

Different ways to teach Financial Literacy.
https://www.makeuseof.com/tag/10-interactive-financial-websites-teach-kids-money-management-skills/
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Modifications for Special Education/504

Students with special needs: The students’ needs will be addressed on an individual and grade level using a variety of modalities. Accommodations
will be made for those students who need extra time to complete assignment. Supports, Accommodations, and Modifications must be provided as
stated in IEP, 504 Plan, or CST Intervention Plan, and may include (but are not limited to) the following:

Presentation accommodations: [] Listen to audio recordings instead of reading text [1 Learn content from audiobooks, movies, videos and
digital media instead of reading print versions [] Use alternate texts at lower readability level [ Work with fewer items per page or line and/or
materials in a larger print size [] Use magnification device, screen reader, or Braille / Nemeth Code [] Use audio amplification device (e.g.,
hearing aid(s), auditory trainer, sound-field system (which may require teacher use of microphone) [J Be given a written list of instructions [J
Record a lesson, instead of taking notes [ Have another student share class notes with him [] Be given an outline of a lesson [ Be given a copy
of teacher’s lecture notes [ Be given a study guide to assist in preparing for assessments [ Use visual presentations of verbal material, such as
word webs and visual organizers [1 Use manipulatives to teach or demonstrate concepts [] Have curriculum materials translated into native
language

Response accommodations: [1 Use sign language, a communication device, Braille, other technology, or native language other than English [
Dictate answers to a scribe [ Capture responses on an audio recorder [J Use a spelling dictionary or electronic spell-checker [ Use a word
processor to type notes or give responses in class [1 Use a calculator or table of “math facts” [J Respond directly in the test booklet rather than
on an answer sheet.

Setting accommodations: [1 Work or take a test in a different setting, such as a quiet room with few distractions [] Sit where he learns best (for
example, near the teacher, away from distractions) [ Use special lighting or acoustics [] Take a test in small group setting (1 Use sensory tools
such as an exercise band that can be looped around a chair’s legs (so fidgety kids can kick it and quietly get their energy out) [J Use noise
buffers such as headphones, earphones, or earplugs

Timing accommodations: [ Take more time to complete a task or a test [1 Have extra time to process oral information and directions [1 Take
frequent breaks, such as after completing a task

Scheduling accommodations: [ Take more time to complete a project [ Take a test in several timed sessions or over several days [1 Take
sections of a test in a different order [ Take a test at a specific time of day

Organization skills accommodations: [1 Use an alarm to help with time management (1 Mark texts with a highlighter [1 Have help
coordinating assignments in a book or planner
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Modifications for At-Risk Students

Formative and summative data will be used to monitor student success. At first signs of failure, student work will be reviewed to determine support. This may
include parent consultation, basic skills review and differentiation strategies. With considerations to UDL, time may be a factor in overcoming developmental

considerations
Increase one on one time

Oral prompts can be given.

Using visual demonstrations, illustrations, and models

Give directions/instructions verbally and in simple written format.
Peer Support

Teachers may modify instructions by modeling what the student is expected to do

English Language Learners

Modifications for Gifted Students

All WIDA Can Do Descriptors can be found at this link:
https://wida.wisc.edu/teach/can-do/descriptors
0 Grades 9-12 WIDA Can Do Descriptors:

O Listening I Speaking

0 Reading OO Writing

O Oral Language
Students will be provided with accommodations and modifications that
may include:
e Assist with organization
e Use of computer
e Emphasize/highlight key concepts
e Teacher Modeling

Peer Modeling

e Label Classroom Materials - Word Walls

Students excelling in mastery of standards will be challenged with complex,
high level challenges related to the topic.

e Students can complete extend research outside of the classroom
e Inquiry-based instruction

¢ Independent study

e Higher order thinking skills

e Adjusting the pace of lessons

e Interest based content

e Project Based Learning

e Real world scenarios

e Student Driven Instruction

e Gifted Programming Standards

e Webb’s Depth of Knowledge Levels and/or Revised Bloom’s

Taxonomy
e REVISED Bloom’s Taxonomy Action Verbs

World History Curriculum — Grade 9 — Unit 3
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Interdisciplinary Connections

CCSSELA Standards

CCSS.ELA-LITERACY.RH.9-10.1- Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date
and origin of the information.

CCSS.ELA-LITERACY.RH.9-10.2-Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key
events or ideas develop over the course of the text.

CCSS.ELA-LITERACY.RH.9-10.3-Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply
preceded them.

CCSS.ELA-LITERACY.RH.9-10.4-Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or
economic aspects of history/social science.

CCSS.ELA-LITERACY.RH.9-10.5-Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
CCSS.ELA-LITERACY.RH.9-10.6-Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they
include and emphasize in their respective accounts.

CCSS.ELA-LITERACY.RH.9-10.7-Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
CCSS.ELA-LITERACY.RH.9-10.8-Assess the extent to which the reasoning and evidence in a text support the author's claims.
CCSS.ELA-LITERACY.RH.9-10.9-Compare and contrast treatments of the same topic in several primary and secondary sources.

WHST.9-10.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant sufficient textual and non-
textual evidence.

WHST.9-10.2. Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.
WHST.9-10.7 Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
WHST.9-10.9 Draw evidence from informational texts to support analysis, reflection, and research.
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Integration of Technology Standards NJSLS 8

8.1.12.F.1- Evaluate the strengths and limitations of emerging technologies and their impact on educational, career, personal and or social needs.

8.1.12.1C.3: Predict the potential impacts and implications of emerging technologies on larger social, economic, and political structures, using evidence from
credible sources.

8.2.12.1TH.1: Analyze a product to determine the impact that economic, political, social, and/or cultural factors have had on its design, including its design
constraints..

8.2.12.EC.1: Analyze controversial technological issues and determine the degree to which individuals, businesses, and governments have an ethical role in
decisions that are made.

8.2.12.EC.2: Assess the positive and negative impacts of emerging technologies on developing countries and evaluate how individuals, non-profit organizations,
and governments have responded.

8.2.12.EC.3: Synthesize data, analyze trends, and draw conclusions regarding the effect of a technology on the individual, culture, society, and environment and
share this information with the appropriate audience.

8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs and wants in the development of a
technological product and present the competing viewpoints.
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